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ABSTRACT 
  
    THE INFLUENCE OF USING CLUSTERING TECHNIQUE TOWARDS 
STUDENTS’ WRITING ABILITY IN RECOUNT TEXT AT THE FIRST 
SEMESTER OF THE EIGHTH GRADE AT MTS. WAYLAHU 
KALIANDA IN THE ACADEMIC YEAR 
OF 2018/2019 
 
By: 
Yuni Irawati 
 
Writing is often considered as a difficult subject by the students especially writing 
recount text. Recount text is a text which retell or experiences in the past that was 
given information to other person. In this case, the researcher applied Clustering 
technique to teach recount text. Therefore, this thesis is about the influence of 
using Clustering technique in teaching writing recount text. The purpose of this 
research is to find out whether there is an influence of using Clustering technique 
towards students‟ writing ability in recount text at the first semester of the eighth 
grade at MTs.Waylahu Kalianda in the academic year of 2018/2019.  
 
 
The methodology of this research was quasi experimental design with the 
treatment held in 3 meeting, 2 x 40 minutes for each. The population of this 
research was eighth grade students of MTs.Waylahu Kalianda. The total sample in 
this research was 68 students taken from two classes, VIII A and VIII B. In 
collecting the data, the researcher used instruments, pre-test and post-test. The 
instrument was recount text writing test. After giving the post-test, the researcher 
analyzed the data by using SPSS to computer independent sample t-test. 
 
 
From the data analysis computer by using SPSS, it was obtained that sig = 0.000 
and α = 0.05. It means that Ha is accepted because sig < α= 0.05. In other words, it 
could be concluded that there was influence of using clustering technique towards 
students‟ writing ability in recount text at the first semester of the eighth grade of 
Mts.Waylahu Kalianda in the academic year of 2018/2019. 
 
 
Keywords: Clustering Technique, Recount Text, Quasi Experimental Design, 
Writing Ability. 
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MOTTO 
 
 
 
“The ocean were ink (where with to write out) the words of my lord, sooner 
would the ocean be exhausted than would the words of my lord, even if we added 
another ocean like it, for its aid.”1 (Chapter, Al-Kahfi, Versus: 109) 
  
 
  
                                                          
1
 Abdullah Yusuf „Ali, The Holy Qur’an Arabic Text With English Translation, 
New Johar Offset Printers, India, 2006, p. 851 
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CHAPTER I 
INTRODUCTION 
 
 
A. Background of the Problem 
Human beings always need to interact with others to fulfill their 
needs. To achieve that, we use a things that called language. Language is a 
system of choices by which we can communicate certain functions, allowing 
us to express our experiences of the world, to interact with others, and to 
create coherent messages. Further, language is a set of rules, which 
communicate ideas feelings, beliefs, love, knowledge, culture among the 
members of a speech community each other. The function of language is so 
important for human life.
2
 Everyone should interact with the other and needs 
to communicative with each other to covey messages or information that they 
want to say. The need language as a tool of communication, verbal or 
unverbal.
3
 In unverbal communication language is used by people to write a 
letter, poems, lyric of song and short story their life. In the holy Qur‟an, Allah 
has stated in sura al-Alaq verse 4-5: 
 
 
                                                          
2
 Sanggam Siahaan, Issues in Linguistics (Yogyakarta:GrahaIlmu, 2008), p.185. 
3
 Jeremy Harmer, The Practice of English Language Teaching (Oxford: Pearson 
Longman, 2007), p.13. 
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 “Who taught (the writing) by the pen. He has taught man which he 
knew not”.4 The word “Qalam” in verse 4 of sura al-Alaq has meaning of the 
tool to write (pen).  
 
Learning a second language is not an easy matter to discuss, it does 
not require just learning its vocabulary or its grammar, but also its culture, 
and a new way of thinking and acting. Nowdays, most people are required to 
be able to master English language, both for communication and for other 
matters. In formal case, English is used for business communication and 
public relations. While in informal case, language has function as a tool for 
communication to the other foreigners in order to build a relationship. 
Moreover, English language has become a subject in Indonesian schools, 
whether in Elementary School, Junior High School, Senior High School, and 
even Vocational School. 
 
Basically, there are four basic skills of English: listening, speaking, 
reading, and writing. But one of the important of those four basic skills is 
writing. According to Harmer, “being able to write is a vital skill for speakers 
of a foreign language as much as for everyone using their own first 
language”.5 In addition, writing is used for a wide variety of purposes it is 
produced in any different forms.
6
 For examples, letter, book, etc. So, in 
everyday life, Indonesian people need to master writing. There are some texts 
to gather the ideas such as descriptive text, recount text, and narrative text. 
                                                          
4
 Maulawi Sher Ali, The Holy Qur’an Arabic Text and English Translation, 
Islamabad, Islam International publication, 2004, p.682. 
5
 Jeremy Harmer, How to Teach Writing (Essex: Longman, 2004), p.3. 
6
 Ibid, p.4. 
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In writing there are some types of writing such as recount, narrative, 
descriptive, exposition, and etc. Here the researcher was choosed recount. 
According to Anderson a recount is speaking or writing about past events or a 
piece of text that retells past events, usually in the order which they 
happened.
7
 Based on that recount text is a text which retells or experiences in 
the past that will give information to other person. 
 
Based on the preliminary research that was conducted at Mts Waylahu 
Kalianda on Tuesday, Feb 19
th ,
 2018. The researcher conducted an interview 
with the teacher there. His name is Mr. Hilal, the teacher said that the 
students‟recount text writing ability was still low. It was caused by the 
students still found difficulties in develop their ideas in making recount text. 
Another reason was that the teacher did not use the appropriate technique in 
teaching recount text it caused the students‟ interested in learning more. The 
teacher used Guided question technique, this technique is difficult to be 
applied in guiding writing process in big group students. It is caused the class  
difficulted to conrtolled by the teacher.  For the students‟ score of recount text 
writing ability was still low could be describe in Table 1. 
 
 
 
 
  
                                                          
7
 Mark Anderson and Kathy Anderson. Text Type in English 1-2, (South Yara: 
MacMillan Education Australia, 2003), p.48. 
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Table 1. 
The Students’ Score of Writing Recount Text 
at the Eighth Grade of Mts Waylahu Kalianda 
in the academic year 2018/2019 
 
NO Class 
Students’ Score Number of 
Students <70 ≥70 
1 VIII A 20 14 34 
2 VIII B 14 20 34 
3 VIII C 22 12 34 
4 VIII D 18 16 34 
Total 74 62 136 
Percentage 54,4% 45,6% 100% 
Source: The data from English teacher of Mts Waylahu Kalianda 
 
Based on the table above, there are 136 students of eight grade of Mts 
Waylahu Kalianda. In the data, 62 students (45.6%) got score above 70 (the 
criteria of minimum mastery/ KBM) and 74 students (54.4%) got the score 
under 70. It means that the many students who get difficult in writing, 
because the students who got the score under the criteria of minimum mastery 
(KBM) more than the students who got the score above the criteria of 
minimum mastery (KBM) of 136 students.  
 
Based on the questionnaire which has given to students of the eight 
grade at Mts Waylahu Kalianda, some students are interested in English and 
for the rest did not. Some factors of students‟ problem in writing were also 
found, such as in memorizing vocabulary because between pronounciation 
and form are different, develop and express their idea to write then arrange 
the sentences in the right structure. It means that the students need the 
technique of teaching that helps the students in vocabulary before write the 
text.   Before the teaching and learning process the teacher needs to prepare 
the material and what kind of technique was used. With the interesting 
24 
 
technique, the students‟ can interest in learning process and can help student 
difficulties. 
 
There are many technique to increase the student‟s competence in 
teaching writing. Clustering technique is one of the kind pre-writing activities 
to enhance our creativity in generating and organizing the students‟ ideas 
using lines and circles to indicate relationship. There are some reasons why 
clustering technique in teaching writing was used. First, clustering technique 
can develop students‟ ideas creatively. For example, the students can develop 
their writing by finding new ideas, so the students was produced a good 
writing. Second, the students can classify their ideas. For example, clustering 
technique can help the students to organize their ideas so they remember their 
ideas easily. The students‟ writing was organized well. Third, clustering 
technique make the students more creative in getting the ideas. For example, 
it helps the students in finding some new ideas than before. This technique 
can help the students in learning writing.  
 
Based on the previous research, Miryanti on the title The 
Effectiveness of Clustering Technique on Students‟ Writing Recount Text; A 
Quasi-Experimental Study of the first Grade Students at SMA Al-Hasra 
Depok in Academic Year of 2015/2016, she said that the students‟ problem 
are the students are not interest in learning English because the less 
motivation and they got most of the difficulties in writing are how to generate 
and organize their ideas into writing; they are confused to start writing. 
According to the result of research by using Clustering Technique, the 
students felt more fun and they were not bored in the process of learning. It 
supported by the scores the students gained in which they received higher 
25 
 
scores after gave the treatments using Clustering Technique in teaching 
writing recount text.
8
  
 
In addition, based on research journal of Fikri Alawi about Improving 
Students‟ Ability in Writing Descriptive Text Using Clustering Technique 
(An Action Research at eight grades of MTs. Darul Ma‟arif Cipete-Jakarta).9 
In conducting this research, the researcher used Classroom Action Research 
(CAR) as the method of research. The result of this research shows that using 
clustering technique in teaching descriptive writing can improve their 
writing‟s ability. The students‟ responses showed that they were interested to 
learn writing subject, because they felt easier to write using the technique. 
Moreover, the students‟ achievement in pre-test and post-test showed a 
significant improvement. The students‟ mean in preliminary study was 
49.5%. In the first cycle the mean score was 64.8%. Meanwhile, the mean 
score in the second cycle was 74.3%. It means that there was 15.2 point or 
30% of mean improvement from the students‟ score in the Preliminary study 
to the first cycle and there was 24.7 point or 49.8% of mean score 
improvement from the students‟ score in preliminary study to the second 
cycle. From this result, it can be concluded that teaching descriptive writing 
using clustering technique at eighth grades of MTs. Darul Ma‟arif jakarta can 
improve their writing ability.   
This research is different from my research because, Miryanti‟s used 
tenth grade as a population, and this research used eighth grade as a 
                                                          
8
 Miryanti, The Effectiveness of Clustering Technique on Students’ Writing Recount 
Text; A Quasi-Experimental Study of the First Grade Students at SMA Al-Hasra Depok, 
Islamic University Syarif Hidayatullah Jakarta, 2015. 
9
 Fikri Fauzi Alawi, Improving Students’ Ability in Writing Descriptive Text Using 
Clustering Technique : State Islamic University Syarif Hidayatullah Jakarta, 2011. 
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population. Beside, this reserch used more large sample, it is consisted of 34 
students for each class, and in the Miryanti‟s research just consisted of 20 
students each class. 
 
Based on the research that has been done, the researcher wanted to 
apply the Clustering technique at Mts Waylahu Kalianda. Therefore, the 
purpose a research entitled “ The influence of using Clustering technique 
towards students‟ writing ability in recount text at the first semester of the 
eighth grade of Mts Waylahu Kalianda in the academic year of 2018/2019”. 
 
B. Identification of the Problem 
According to the background above, there are some problems: 
1. The student‟s recount text  writing ability was still low. 
2. The teacher did not use appropriate technique in teaching recount text. 
3. The students are difficult to develop and express their idea to write. 
 
C. Limitation of the Problem 
Based on the identification of the  problem above, the researcher 
focused the research on the influence of using clustering technique towards 
students‟ writing ability in recount text. The material to be taught were about 
retells events or experiences in the past. 
 
D. Formulation of the Problem 
Based on limitation above the researcher formulated the problem as 
follow: is there a significant influence of using clustering technique towards 
students‟ writing ability in recount text? 
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E. Objective of the Research 
The objective of the research was to know whether there is a 
significant influence of using clustering technique towards students‟ writing 
ability in recount text at the first semester of the eight grade of Mts Waylahu 
Kalianda in the academic year of 2018/2019”. 
F. Uses of the Research  
After doing this research, the researcher expects that the result of this 
research were: 
1. Practically 
a. For the researcher 
This research was given contribution to find out the best technique 
to improve students‟ writing skill. 
b. For the students 
To give  motivation students in writing skill in recount text through 
learning English by using Clustering Technique. 
c. For the English teacher 
To inspire the English teacher to determine the technique of 
learning appropriate to the material and conditions of learners. 
d. For the readers 
To give information and knowledge about the use of Clustering 
Technique towards students‟ writing ability in recount text. 
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2. Theoretically 
The result of this research is expected to give information about the 
influence of using Clustering Technique towards student‟s writing ability in 
recount text. 
 
G. Scope of the Research 
The scope of the research are as follows: 
1. Subject of the research 
The subject of this research was the students at the first semester at 
eighth grade of Mts Waylahu Kalianda in the academic year of 
2018/2019. 
2. Object of the research 
The objects of this research were Clustering Technique and students‟ 
writing  ability in recount text. 
3. Place of the research 
This research was conducted at Mts Waylahu Kalianda. 
4.  Time of the research 
The research was conducted in the academic year of 2018/2019.   
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
 
A. Concept of Teaching as a Foreign Language 
 
Harmer says, “English as Foreign Language is generally taken to 
apply the students who are studying general English at school and institution 
in their own country or as transitory visitor in a target language country.” It 
means that the students only have chance to practice English in school and 
institution.
10
 In this case the teachers were also demanded to encourage 
students to practice English every time in their daily activities. 
 
English as an international language has big influence to the human 
life. By using English, students can communicate and interact with other 
countries in the world. It is supported by Brown who says that English is 
increasingly being used as a tool for interaction among nonnative speakers.
11
 
English is really a foreign language for language learners in Indonesia that 
must taught from elementary school up to university. It is hoped that students 
have knowledge of English that can be used for communication.
12
 It means 
that English as the first foreign language that must be taught in Indonesia can 
be used for communication. Language is the institution whereby humans 
communicate and interact with one another by means of habitually used oral 
                                                          
10
 Jeremy Harmer, How to teach Writing,(Oxford: Pear 
son Longman, 2004), p.39.  
11H. Douglas Brown, „Principles of Language Learning Teaching: (4th Ed), (New 
York: Longman, 2000), p. 118.  
12
 Ag. Bambang Setiyadi, Teaching English as Foreign Language (Yogyakarta: 
Graha Ilmu, 2006), p. 35. 
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auditory symbols.
13
 Many people use language to communicate each other in 
their daily life. Language also is used to express the idea as a share each 
people by using language through spoken or written form. Allah states in 
surah al-Qolam verse 1: 
                                          
“Nun. By the pen and that which they write‟‟ 
 
In teaching English as a foreign language, the teacher should have 
known what teacher should do. Brown asserts that teaching is the process of 
showing or helping someone to learn how to do something, giving 
instructions, guiding in the study of something that learned.
14
 It describes that 
teaching is a process to help te learners for understanding something that 
learned. 
 
Based on the explanation above, it can be inferred that teaching 
English as a foreign language is the process for helping the students to learn 
English and make their understand in learning process and do a lot of practice 
to master the English language. In teaching English, the teacher should be 
creative to interest the students in learning English as a foreign language. 
 
 
                                                          
13
M.F. Patel and praveen M. Jain, English Language Teaching: Methods, Tools & 
Techniques (Jaipur: Sunrise Publisher & Distribution, 2008), p. 29.  
14
H. Douglas Brown, Op. Cit., p. 7.  
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B. Concept of Writing 
1. Definition of Writing 
Writing is one way to communicate with other people. It is 
representation of language which is used to express and explain ideas in a 
textual medium through the use of signs or symbols.Elbow says that writing 
is a two-step process. The first process is figuring out the meaning and the 
second process is putting the meaning into language.
15
 
 
Teaching writing actually is not easy because in writing needs some 
skills such as grammar, vocabulary, punctuation, etc. As cited by Heaton that 
the writing skills are complex and difficult to teach, requiring mastery not 
only of grammatical and rhetorical devices but also conceptual and judgement 
elements.
16
 
 
Bell and Burn in Nunan said that writing is anextremely complex 
cognitive activity in whichthe writer is required to demonstrate control of 
content, format, sentence structure, vocabulary, punctuation, spelling and 
letter formation. Beyond the sentence, the writer must be able to structure and 
integrate information into cohesive and coherent paragraphs and text.
17
 of 
signs or symbols. 
 
                                                          
15
Peter Elbow, Writing Without Teacher. (Oxford University Press,  New York 1973), 
p.32. 
16
J.B. Heaton, Writing English Language Tests. New Edition,( London: Longman, 1974), 
p. 138. 
17
Nunan. D, Designing tasks for the communicative classroom. (Cambridge: Cambridge 
University Pres 1989) 
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Writing is a complex skill, it involves a complex process done step by 
step to pass on knowledge or messages in our mind in a written form, in 
which we have to use certain grammatical rules and choose the right words in 
our sentences. Each of sentences in a paragraph must have certain correlation 
with each other and organize in a good order.  
 
 Actually, paragraphs discuss the main idea of the essay. Oshima and 
Hogue states that a paragraph is basic unit of organization in writing in which 
a group of related sentences develop one main idea. A well-written paragraph 
contains six elements.  
They are: 
a) Topic sentence. It states the main idea of the paragraph. 
b) Supporting sentences which develop the topic sentence. 
c) Concluding sentence. It indicates the end of the paragraph and leaves the 
reader withimportant points to remember. 
d) Unity. It means that the discussion in the paragraph is only one main idea, 
which is stated in the topic sentence, and then each and every supporting 
sentence develops that idea. 
e) Coherence. It means that the paragraph is easy to read and understand 
because the supporting sentences are in logical order and using appropriate 
transition signals connects the ideas. 
f) Cohesion. It means that all supporting sentences “stick together” in their 
support of the topic sentence. 
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According to the definitions above, the researcher concludes that 
writing is a process and a complex cognitive activity to figure out, process to 
put the meaning, and demonstrate control of content, format, sentence 
structure, vocabulary, punctuation, spelling and letter formation into 
language. 
 
2.  Concept of Writing Ability 
Writing is regarded as an extension of grammar – a means of 
reinforcing language patterns through habit formation and testing learners‟ 
ability to produce well-formed sentences.
18
 It means that writing is a complex 
process, which the students not only explore ideas and concrete to be realized 
in a text but also test of students‟ ability to make a writing correctly. 
 
Writing ability is the skill of a writer to communicate information to a 
reader or group of readers.
19
 It means that writing ability is an ability to 
convey ideas between the reader and writer. In writing, there are five aspects 
that must be ordered by writer to make a good writing. It is needed to give 
clearly of information that as the writer means. According to Heaton, five 
major aspects are accompanied by explicit description of what is meant by the 
different band-scales. The criteria of good writing, there are:
20
  
a) Content (the ability to think creatively and to develop thoughts). 
b) Organization (the ability to write in appropriate manner). 
c) Vocabulary (the ability to use of word/idiom). 
                                                          
18
Hyland, OP.Cit, p.3.  
19
Sanggam Siahaan, Issues in linguistics (Yogyakarta: Graha Ilmu, 2008), p.22.  
20
J.B. Heaton, Writing English Language Test (New York: Longman, 1988), p.135.  
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d) Language use (the ability to write appropriate structure). 
e) Mechanic (the ability to use punctuation, capitalization, spelling and 
layout  correctly). 
There are aspects that can be used by teacher, lecturer, or writer to 
asses the students‟ writing ability. From those five aspects we can evaluate 
the students‟ writing ability. To accomplish good writing, the writer also 
work hard to find right ways to do it. As bad written was appeared ambigous 
meaning in readers‟ mind. It shows that writing ability is very important for 
the writer especially to get an excellent writing. Brown gives some tips that 
can help to improve writing ability; 
1) use acceptable grammatical systems (e.g tense, agreements, pluralization, 
patterns and rules); 
2) express a particular meaning in different grammatical forms; 
3) use cohesive device in written discourse; 
4) use the rhetorical forms and conventuins of written discourse; 
5) appropriately accomplish the communicative functions of written texts 
according form and purpose; 
6) convey links and connections between events and communicate such 
relations as meaning idea, supporting idea, new information, given 
information, generalization, and exemplification; 
7) distinguish between literal and implied meaning when writing; 
8) correctly convey culturally specific references in the context of the written 
text; 
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9) develop and use battery of writing strategies, such as accurately assessing 
the audience‟s interpretation, using pre-writing device, writing with 
fluency in the list drafts, using paraphrases and synonym, soliciting peer, 
and instructor feedback and using feedback for revising and editing; 
10) brush up on grammar and style;21 
Based on those explanations, it can be concluded that writing ability is an 
ability to express ideas to someone or ever for public, writing is not only 
activity of arranging words but also when people write, they should 
organize the rule of writing at least they write their ideas to be a good 
proper use aspect such as content, organization, vocabulary, language, 
and mechanics. 
 
3. Process of Writing 
Mostly, every successful person passes their lives through difficult 
process to be the best. Same as that thing, to make good writing, there are 
many processes to make it. Sometimes, the students are worried about using 
the wrong words or sentences in writing. According to Harmer, writing 
process is the stages a writer goes through in order to produce something and 
its final written from.
22
 Writing needs many steps and rather difficult to do 
writing, the researcher must also give attention to the message that was 
conveyed to the reader, in order to make the reader understands and gets the 
specific information of the writing. In the process of writing, the result of 
brainstorming or clustering in prewriting process is guidance for us to write 
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H.Douglas Brown, Teaching by Principle an Interaction Approach to Language 
Padagogy (New Jersey: Longman, 1994), p.343.  
22
Jeremy Harmer, Op. Cit, p. 2.  
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paragraph.
23
 As the researcher, the first draft on paragraph, use the ideas we 
generate from prewriting as a guide. As we write, remember to:
24
 
a) Begin with a topic sentence that states the main ideas, include several 
sentences that support the main idea. 
b) Stick the topic does not include information that does not directly support 
the main idea. 
c) Arrange the sentences so that the other ideas make sense. 
d) Use signal words to help the reader understand how the ideas in your 
paragraph are connected. 
 
Based on the statement above, it was concluded that writing process is 
a process of thinking in order something in written form. Then, writing 
process is an activity to produce a well organize written language which 
needs some steps or process. The students make goodwriting if they follow 
role of writing process, like they should begin with planning, drafting, 
editing, and final version. Here the teachers have important part in students. 
 
4. Revision of Writing 
The last step is revising, it is the important step to do after we have 
produced a draft. We have analyze the content of the draft may unclear, 
ambiguous or confusing. We have to ensure that our paragraph is unified and 
coherent and coherent and improve the grammatical accuracy. So, in this step 
we can enrich our writing content with add new sentence to support others 
idea, or deleting some sentences those are irrelevant with the topic.
25
 It is 
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almost impossible to write a perfect paragraph on the first try, so it needs to 
be revised. The step are:
26
 
a) Add new ideas to support the topic. 
b) Cross out sentences that do not support the topic. 
c) Change the order of the sentences. 
d) Using the following checklist to revise your paragraph. 
1) Make sure you have a topic sentence. 
2) Cross out sentences that do not relate to the main idea. 
3) Check to see if the sentences are in the right order. 
4) Add the new ideas if they support the topic sentences. 
5) Make sure you have included signal word to help guide the reader. 
6) Check the punctuations, spelling and grammar. 
 
From the step above, it can be concluded that writing, particularly 
academic writing, is not easy. It takes study and practice to develop this skill. 
When teaching writing there are special consideration to be taken into 
account which include the organizing of sentences into paragraph, how 
paragraph we joined together, and general organizationnof ideas into coherent 
piece of discourse. All of this steps are important to make our writing better 
and systematic: 
a) Prewriting  
Prewriting is the first step; it is preparation step before writing process. 
Prewriting gives warming up the brain to gathering the ideas to write 
about. There are several ways to warm up before we write.
27
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b) Brainstorming 
Brainstorming is a prewriting activity to enlisting the ideas related the 
topic. In this technique, we write down every singlething that passing 
through or comes into our minds.
28
 
c) Clustering  
Clustering is another technique to bind ideas. We visualize our ideas using 
circles and lines which are interconnected one toothers. The topic is 
positioned in the center of blank paper as a core circle, while the ideas are 
spread around. There are the steps of clustering process:
29
 
1) Write our topic in the center of a blank piece of paper and draw a circle 
around it. 
2) Write any ideas that come into our mind about the topic in circle around 
the main circle. 
3) Connect those ideas to the center word with a line. 
4) Think about each of our new ideas, and then connect them. 
5) Repeat this process until you run out of ideas. 
 
Based on the statement above, it can be concluded clustering is a type 
of prewriting that allows the learners to explore many ideas as soon as they 
occur to the learners. Like brainstorming or free associating, clustering can 
explore many ideas from mind. It is a good way to develop idea before 
starting writing activity. Clustering is an activities that generate idea by using 
circles and lines.  
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5. Requirements of Good Writing 
To write an interesting textand good paragraph, we should know what 
a paragraph is a paragraph is a group of sentences which contain relevant 
information about one main or central idea.
30
In writing a good paragraph, we 
should concern to two things. They are: 
 
a) Unity  
The unity is one of logical aspects of good paragraph. It refers to the type 
of the supporting sentences used in the paragraph.
31
 It refers to the relevant 
data used in the paragraph. This acpect can be improved before, while, and 
after writing the draft on the paragraph. The writer must be aware of this 
aspect to write to good paragraph well. 
b) Coherence 
Coherence also plays an important role in writing. It plays crucial role in 
making a paragraph read well. Every coherent paragraph contains 
smoothly-connected ideas. To achieve coherence, needs to use some 
transitions, such as however, although, finally, and nevertheless.
32
  
 
From the description above, writing has five components: Content, 
Form, Grammar, Vocabulary, and mechanic. There are components that 
should be attended by writer in order to get good writing. Good writing in any 
languages involves knowledge the convention of written discourse in culture 
as well as the ability to choose the precise words that convey ones meaning. 
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31
Ibid, p. 54. 
32
 Ibid, p. 102. 
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6. Teaching Writing Skill 
Writing skills are specific abilities which help students or writers put 
their thoughts into words in a meaningful form and to mentally interact with 
the message. It helps the learner gain independence, comprehensibility, 
fluency and creativity in writing. independence is the ability to function in a 
given area without depending upon another‟s help. Independence writing is 
the ability to write anything one can say or understand in his or her language 
without depending upon another‟s help. 
 
Comprehensibility means the ability to be understood; intelligible. 
Fluency is the ability to read, speak, or write easily, smoothly, and 
expressively. Fluency skills are the ability to see larger segment and phrases 
as wholes as an aid to reading and writing more quickly. If learners have 
mastered these skills, they were able to write so that not only they can read 
what they have written, but other speakers of that language can read and 
understand it. 
 
Writing as one of the four skills has always formed part of the 
syllabus in the teaching of English. However, it can be used for a variety of 
purposes, ranging from being merely a backup for grammar teaching to a 
major syllabus strand in its own right, where mastering the ability to write 
effectively is seen as a key objective for learners. The important given to 
writing differs from teaching situation to teaching situation. In some cases it 
shares equal billing with the other skill; in other curricula it is only used, if at 
41 
 
all in its writing for learning role where students write predominantly to 
augment theirlearning of the grammar and vocabulary of the language.
33
 
 
Partly because of the nature of the writing process and also because of 
the need for accuracy in writing, the mental processes that a student goes 
through when writing differ significantly from the way they approach 
discussion or other kinds of spoken communication. This is just as true for 
single-sentences writing as it with single paragraph or extended text. Writing 
is often not time bound in the way conversation is. When writing, students 
frequently have more time to think than they do in oral activities. They can go 
through what they know in their minds, and even consult dictionaries, 
grammar books, or other reference material to help them. 
 
Writing encourages students to focus on accurate language used and, 
because they think as they write, it may well provoke language development 
as they resolve problems which the writing puts into their minds. However, 
this quite separates from the issues of writing process and genre. Since here 
students are not writing to become better writers, they are writing to help 
them learn better. 
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a. Genre 
1) Definition of Genre 
Genre is used to refer to particular text-types, not to traditional 
varieties of literature. It is a type of kind of text, defined in terms of its social 
purposes; also the level of context dealing with social purpose.
34
 The meaning 
of the genres intended is that students are able to understand the concept and 
they would be able to identify a kind of texts that students was have to write. 
 
2) Types of Genre 
There are fifteen types of genre text, they are:
35
 
a) Recount is a kind og genre used to retell events for the purpose of 
informing or entertaining. 
b) Narrative is a kind of genre used to amuse, to entertain and to deal with 
actual or various experiences in different ways. 
c) New story is a factual text which informs reader seven of the day which 
are considered newsworthy or important. 
d) Exemplum is a kind of genre used to deal with incidents that are in some 
respects out of the usual, point to some general values in the cultural 
context. 
e) Anecdote is a kind og genre used to share with others an account of an 
unusual or amusing incident. 
f) Spoof is a kind of genre used to retell an event with a humorous twist. 
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g) Procedure is a kind of genre used to describe how something is 
accomplished through a sequence of actions or step. 
h) Explanation is a kind of genre used to explain the processes involved in 
the formation or workings of natural or socio-cultural phenomena. 
i) Report is a kind of genre used to describe the way things are, with 
reference to arrange or natural, manmade and social phenomena in our 
environment. 
j) Analytical exposition is a kind of genre used to persuade the reader or 
listener to take action on some matter. 
k) Discussion is a kind of genre used to present (at least) two points of view 
about an issue. 
l) Description is a kind of genre used to describe a particular person, place or 
thing. 
m) Review is a kind of genre used to critique an art work or event for a public 
audience. 
n) Commentary is a kind of genre used to explain the processes involved in 
the information (evaluation) of a social-cultural phenomenon, as though a 
natural phenomenon. 
o) Hortatory exposition is a kind of genre used to persuade the reader or 
listener that something should or should not be the case. 
 
The kind of the text which was given to the students to do was 
depended on their age, interest and level. For intermediate students and 
advance students. Because the students are eight grade of junior high school 
and based on the English Syllabus in the second semester, so this research 
was focus on the recount text. 
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C.    Concept of Recount Text 
This section was discuss about definition of recount, generic structure 
of recount, grammatical features of recount, and types of recount. 
1. Definition of Recount Text 
According to Hyland, recount is a kind of genre that has social 
function to retell event for the purpose of informing or entertaining.
36
The 
tense that used in recount text is past tense. Social purpose of recount is to 
recounstruct past experiences by retelling events in original sequence. We can 
look at the sample of recount in personal letters, police report, insurance 
claims, and incident reports. 
According to Anderson a recount is speaking or writing about past 
events or a piece of text that retells past events, usually in the order which 
they happened.
37
Recount text means the form of the text telling about 
someone experience in the past that used in curriculum 2013, there for the 
experience of the readers themselves, such as their adventure and their day‟s 
activities. Recount text means telling about oneself adventures or the day‟s 
activities. 
 
Based on the statement above recount is a text which retell or 
experiences in the past that was given information to other person. Then, 
recount is a text which retells or experiences in the past. Its purpose is either 
to inform or to intertain the audience. There is not complication among the 
participant and that differentiates from narrative. Narrative just tells about a 
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tale and recount text can tell about events, experiences, biography, letter, 
diary, and anyting that happen in the past. 
 
2. Generic Structure of Recount Text 
There are three generic structure of recount. They are:
38
 
a) Orientation 
It provides the setting and produces participants. It provides 
information about who, where, and when. 
b) Record of Events 
It tells what happened, present event in temporal sequence. It is 
usually recounted in chronological order. Personal comments and/or 
evaluative remarks, which are interspersed throughout the record of 
events. 
c) Re-orientation 
It is optional-closure of events. It is rounds off the sequence of events 
 
3. Grammatical Features of Recount Text 
The common grammatical features of recount text are:
39
 
a) Use of nouns and pronouns to identify people, animals, things in 
volved. 
b) Use of actions verbs to refer to events. 
c) Use of past tense to locate events in relation to speaker‟s or writer‟s 
time. 
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d) Use of conjunctions and time connectives to sequence of events. 
e) Use of adverb and adverbial phrase to indicate place and time. 
f) Use of adjective to describe nouns. 
Based on the statement above, they are grammatical structure of 
recount. It is good for writing recount, if we want get the good hand-writing. 
 
4. Types of Recount  
a. Personal Recount  
The purpose of personal recount is retelling of an activity that the 
writer or speaker has been personally involved in (e.g. oral anecdote, diary 
entry) and language features of personal recount, they are: 
1) Use the first person pronoun (I, We). 
2) Personal response to the events can be included, particularly at the end. 
3) Details irrelevant to add interest of humor. 
 
b. Factual Recount  
  The purpose of factual recount is recording the particulars of an 
accident (report of science experiment, police report, historical account) and 
language features of factual recount, they are
40
 : 
1) Use the third person pronoun (they, he, she, it). 
2) Detail is usually selected to help the reader reconsrtuct the activity or 
incident accurately. 
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3) Sometimes the ending describes the outcome of the activity (in a 
science experiment). 
4) Mention the personal falling is probably not appropriate. 
5) Detail of time, place, and manner may be needed to be precisely. 
6) The passive voise used. 
c. Imaginative Recount 
 The purpose of imaginative recount is taking on a imaginary role and 
giving details of events and the characteristics of imaginative recount, 
they are : 
1) Usually written in the first person pronoun. 
2) It may be appropriate to include personal reaction. 
 
 Based on syllabus eighth junior high school, the research focused on 
personal reocunt. The students were taught sharing their experience in writing 
form. So the students should know the generic structure of personal recount. 
These also make the students to make a good writing in the text easily. 
Here is an example of personal recount:
41
 
 
Our Trip to the Blue Mountain 
Orientation On Friday we went to the blue Mountains. We stayed at 
David and Della‟s house. It has a big garden with lots of 
colorful flowers and a tennis court. 
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Event 1 On Saturday we saw the three Sisters and went on the 
scenic railway. It was scary. Then, Mummy and I went 
shopping with Della. We went to some antique shops and I 
tried on some old hats. 
Event 2  On Sunday we went on the scenic Skyway and it rocked. 
We saw cockatoos having a shower. 
Re-orientation In the afternoon we went home. 
 
5.  Concept of Recount Text Writing ability  
Writing is one skill in English that should be mastered by the students. 
According to Heaton writing is means of communications which is used the 
language to express his or her ideas, thought, and feeling.
42
 It means that 
writing is an activity to express idea, thought and feeling into written form. 
To produce good writing the writer should do the process of writing well, 
practice it more and rapidly. Besides that the writer also must be able to 
understand the aspects of writing including content, organization, vocabulary, 
language use, and meachanics.
43
  
According to Tribble, five major aspects to scoring writing ability are, 
content, organization, vocabulary, language, and mechanics. 
a) Content  :Refers subtance of writing, the experience of the main idea 
(unity) 
b) Organization  :Refers to logical organization of the coherent.  
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c) Vocabulary  :Refers to the selection of words those are suitable 
with content 
d) Language  :Refers to use of the correct grammatical and 
syntactic pattern 
e) Mechanic  :Refers to use graphic conventional of the 
language.
44
 
In English there are many kinds of text, one of them recount text. 
According to Pardiono recount text is retell events or experiences in the past, 
it purpose is either to inform or to entertain the reader.
45
 It means that recount 
text is English text is used to retell the events or activities in the past time to 
give the information or entertain the readers. To write the recount text should 
be have good ability in writing. Writing ability is te skill of write to 
communicate information to the reader or group of readers.
46
 It means that 
writing ability is the writers ability to express his or her ideas and thought in 
writing clearly by fulfill te aspects of writing. 
 
Based on those explanations it can be concluded that recount text 
writing ability is the students skill or ability to express the idea, thought and 
feeling in written form to retell the events or experiences that happened in the 
past to give the information or entertain te readers by fullfiling the aspects of 
writing including content, organization, vocabulary, language and mechanics. 
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D. Concept of  Clustering Technique 
In the writing process there is a prewriting step. One of the prewriting 
steps is clustering. There are a lot of definition about clustering stated by 
experts, Karen Blanchard, and Christine Root state one of them, they define 
that clustering is another prewriting technique. It is a visual way of showing 
how the ideas are connected using cycles and lines. When cluster the ideas, 
draw a diagram of ideas.
47
 Clustering, diagramming (mapping) is helpful the 
people that think on a visual way. Put the idea in a circle or block and branch 
off examples or other ideas pertaining to it. According to Jerry that clustering 
is using a key word placed in the center of a page (or board), a student‟s (or 
teacher) jots down all the free associations students give related to the word, 
clustering similar words.
48
 
  
According to. Smalley, and Ruetten, Clustering is makes a visual map 
of the ideas.
49
 Buscemi said that clustering is a good way to turn a broad 
subject into a limited and more manageable topic for a short essay. Also 
called mapping, and diagramming, it is another effective way to gather 
information for an essay.
50
 
 
According to Dawson and Essid, Clustering is a type of prewriting 
that allows the learners to explore many ideas as soon as they occur to the 
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learners. Like brainstorming or free associating, clustering allows learners to 
begin without clear ideas.
51
 
 
According to Maede, Clustering is powerful tool because is taps into 
the right brain, which drives creativity. The right brain is where fresh ideas 
and original insights are generated. The left brain, in contrast, is more logical 
and orderly. Both are esential to good writing, but if the left brain is to 
dominant when starting writing, it inhibits the free flow of thought.
52
 
 
From the definition above, the writer concluded that clustering is a 
technique that can help to classify the ideas from general to specific ideas and 
be more detail by using circles, boxes, lines, or arrows. 
 
E. Procedure of Clustering Technique 
According Smalley, the procedures of Clustering Technique are: 
a) The teacher gives the students a blank of paper. 
b) The students write the topic from the teacher in the middle of the blank 
of  paper and draw a circle around it. 
c) Then draw a line out from the circle and write an idea associated with 
the topic. 
d) Continue to map or cluster until you cannot think of any more ideas.53 
 
According to Maede, the procedures of Clustering technique are: 
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a. Pre-writing 
1. Write the theme on the whiteboard. 
2. Draw a sample of cluster. Ask the students to competitively 
complete the provided cluster. 
3. Give the example of simply word or short phrase based on cluster. 
4. Ask the students to make a cluster on their own. 
b. Whilst-writing 
Ask the students to write recount text individually based on a certain 
theme. 
c. Post-writing 
Ask the students if clustering technique help them in writing recount text. 
 Evaluate the students writing products. 
 
According to Dawson, the procedures of Clustering technique are: 
a) Choosing a word or phrases. 
b) Putting the word or phrases in central. 
c) Circling the word or phrases. 
d) Writing words all around the word or phrases that associate with the 
word in central. 
e) Connecting the new word or phrases to previous ones with lines. 
From those procedures, the researcher modified the procedure of 
clustering technique for this research as follow: 
1. Teacher explains to the students about the material that will be given. 
2. Teacher shows example of recount text  
3. Teacher asks the students about topic in the center of paper. 
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4. Teacher writes the topic in the center of paper. 
5. Teacher guides the students  to find the words that related to the topic. 
6. The students connect the new word or phrases to previous in one line. 
7. The teacher evaluate the students writing products. 
 
The Application of Clustering Technique 
Part I: Setting/Orientation 
 
 
 
 
Figure. 1.1. 
In the setting/orientation includes who, where, and when. Who : Tell about 
the actor or person in the story. Where : Tell about the place of the story 
happen. When : Tell about the time of the story happen. 
Part II: List of Events 
 
 
 
 
 
 Figure. 2.2. 
List of events is explains about some of events that happen in the story. 
 
 
 
I
 
  Title 
Canteen 
Yesterday 
Events 
Met Santi and Riko 
Took Some Photos 
Look around Lunch 
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Part III: Reorientation 
 
 
 
 
Figure. 3.3. 
Conclusion is ending of the story. It can be happy ending or sad ending.  
The example of writing recount text using clustering technique is as 
follow: 
Setting/Orientation  
In the morning my friend and I went to canteen. It‟s not far from our school, 
so we just rode out by cycles.  
List of Events  
First, we met Shanti and Riko outside the canteen. Then, they took us into the 
studio and showed us around. After that, we had lunch at canteen. The food 
was delicious. Before we went home, we took some photographs with Shanti 
and Riko.  
Reorientation  
It was tiring but we were very happy. 
1. Advantages of Clustering Technique 
In general, clustering provides high availability by allowing students 
writing-critical applications to keep running in the event of a failure. 
Although, clustering adds additional complexity to your messaging in 
writing, it provides a number of advantages over using stand-alone (non-
clustered) technique. Clustering provides: 
Conclusion 
 
Tiring Happy 
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a. Reduced single points of failure functionality. 
b. Ability to perform maintenance and upgrades with limited downtime, 
c.  Ability to easily scale up your cluster to a maximum of seven active.54 
 
2. Disadvantages of Clustering Technique 
The advantages using clustering technique writing recount text are: 
a. Should be long enough to complete all the stages. 
b. Taking longer time.55 
 
To solve these problems are: 
a. The students should be able to focus more on using right brain for 
brainstorming to complete all the stages.
56
 
b. The teacher gives the students time limit so that they can finish on time. 
 
Based on the statement above, it can be concluded that clustering 
tecnique is a kind of technique in brainstorming which benefit greatly from 
the right brain (design mind). Clustering technique can give some advantages 
and disadvantages in the teaching process of recount text. That is way 
believes that clustering technique can be used to teach recount text. 
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F.Concept of Guided Questions technique 
1. Definition of Guided Questions technique 
Guided question is a teaching technique which is conducted by giving 
students questions in order to direct them in learning. According to Oshima 
and Hogue, Guided question technique is a brain-storming activity in which 
you write freely about a topic. Guided question technique is another pre-
writing technique.
57According to Traver, guiding question is “the basic 
question that directs for understanding.”58 It means that students‟ ideas in 
writing can be directed through guided question that serve as an outline of 
written text. This outline can help guide the students through a logical 
development of ideas.
59
 
Brown says that guided questions is to prompt the test-taker to write 
from an outline.
60
 The outline helps to guide the learner through presumably 
logical development of ideas that have been given some forethought. Guided 
questions uses for guiding a learner to write something. One of possibilities 
for a guided writing is by giving the learner some questions the students can 
express the ideas in writing. Guided questions help provide focus and 
coherence for unit of study. 
Moreover, this technique can help students do the first step in writing 
process. It is exploring their topic in writing. Raymond stated that question 
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can be a way to help exploring topic in writing skill. Asking questions can be 
a way of playing with material before what you want to make of its shape.
61
 
 
 Based on the explanations, the researcher concludes that guided 
questions is a technique for teaching writing in which the students are quided 
to express their ideas into the written form by giving them some questions 
related to the topic, teacher can direct students‟ writing by giving 5 W + 1H 
questions in order to direct students to generate their ideas and details when 
they are writing an event or story without pausing and worrying about what 
words to use, and without going back to modify what has been written. The 
point is the learners should keep writing and never stopping until the time is 
end. 
 
2. Kind of Guided Questions technique 
There are some questions can be used as a guided question to direct 
learners in writing. According to Taylor in his book entitled A Student’s 
Writing Guide, these several questions can be used to open up lines of 
thought. They are:
62
 
a. What 
1. Ask for a connection between a name or word and object or 
phenomenon. 
2. Ask a description of a particular object, process or idea. 
 
b. Who, Whom 
1. Who requests to identify who do things for some events. 
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2. Whom asks for the people who affected by an event or action. 
c. Where, when 
Ask for the location, time, and duration of events and objects and also 
can establish detailed issues of frequency, distribution, extent, 
regularity, and other important topics. 
d. How 
Ask for a description of a process rather than a phenomenon or an 
object and it can be a request for various feature or characteristics.  
e. Why 
1. Can be used for asking causal explanation which means te causes of 
some event or phenomenon. 
2. Ask for purposive explanation such as the reason, aims, and purposes of 
those responsible for some action, event or phenomenon. 
3. Can be a request for functional explanation for asking what function 
does something have or what role does it play. 
4. Can be a request for deductive explanation which asks what 
combination of conditions people to infer a logical conclusion. 
 
As explained in the point above, what, who, where, when, why, and 
how are kinds of 5W + 1H question which can open up learners‟ line of 
thoughts. These questions can be used as a guided question which is given 
to learners when they are writing a story or event to direct them in writing 
and generate their ideas and details. 
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3. Procedure of Teaching Recount Text through  Guided Questions 
technique 
From the concept stated previously, it can be known that guided 
question is a teaching technique which is used by giving the learners 5W + 
1H questions in order to direct learners to generate their ideas and details 
when they are writing an event or story. The answers of the questions can be 
an outline of their writing before generating into a paragraph. Thus, the 
questions can be used as guidance in writing. There are two experts explained 
the steps of question usage in teaching writing. 
 
The usage of the question in teaching writing is explained by Taylor in 
his book entitled A Student’s Writing Guide. They are:63 
a. Choose an essay topic that are for the writer. Such a topic that the writer 
already has idea about that. 
b. Ask the questions about the topic. The questions can be 5W+1H questions 
which are related to the topic that will be written. 
c. Answer the questions and write down the answer in no more than a 
sentence or two. 
d. Develop the answers of the question become the paragraph. The writer can 
add more ideas that can support the answers to make them detail. 
e. Consider the paragraph as temporary answer before the writer‟s eventual 
answer. This paragraph becomes a foundation of the text but it can be 
changed. 
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Based on the steps that explained by the experts above, several steps 
below is the mixing steps from the experts above in using guided question 
technique in teaching recount text writing ability: 
 
a. The teacher was given the writing topic to students in class. The teacher 
needs to make sure first that the topic is experienced by the students 
because the material is recount text which retells past events that had been 
occurred chronologically. After the teacher giving the topic, the students 
need to think obout the topic. 
b. The teacher was given the several guide questions about the topic to the 
students. The guided question consist of 5W + 1H question related to the 
topic. The question is asked from the first to te last question about te topic. 
c. The students should respond or answer quickly each question in one or two 
sentences on a piece of paper. Each question should be answered because 
its answer can become an outline of paragraph to make a recount text. 
d. After each question is answered, the students have to make the answers of 
the guided questions become a paragraph writing on the other piece of 
paper. The students need several conjunctions that will be used to connect 
te sentences. The sentences of the answers are connected become the 
paragraph. The paragraph should be based on the organization of the 
recount text. It means that the students need to consider where the 
orientation, the event, and the reorientation of the text are. The students 
also might add more ideas related to the answers as a supporting detail for 
the sentences. 
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G. Frame of Thinking 
Theoritical framework is a conceptual model about how the theories 
related to the factors has been identified as a crusial problem.
64
 This was 
quantitative research. This research was aimed to know the influence between 
independent variable (X) and dependent variable (Y). Independent variable 
(X) was clustering technique and the dependent variable (Y) was the students‟ 
recount text writing ability. 
A good teaching writing process can involve the readers in active 
interaction what is presented in the text. In order the students are not bored to 
learn english especially when teach writing,the teacher should be more 
creative. In teaching personal recount, the teacher needs suitable media and 
technique. So learning personal recount text in the class become interesting. 
In this case teacher are demanded to be creative in delivering recount text 
material so the students can be encouraged to improve their writing personal 
recount text. 
 
Clustering is one technique in prewriting that is especially helpful for 
visual learner. It is a visual way of showing how the ideas are connected 
using cycles and lines. When cluster the ideas, draw a diagram of ideas. 
Clustering, diagramming (mapping) is helpful the people that think on a 
visual way. Put the idea in a circle or block and branch off examples or other 
ideas pertaining to it. According to Jerry that clustering is using a key word 
placed in the center of a page (or board), a student‟s (or teacher) jots down all 
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the free associations students give related to the word, clustering similar 
words. It can be assumed that teaching writing ability through clustering 
technique in recount text can help students to use the target language and this 
activity is cognitively challenging. The students are expected to be able to 
write the word recount text in English. In this research  was  focused on 
writing recount text by using clustering technique. 
 
H. Hyphotesis 
Based on the frame of thinking above, it can be proposed hypotheses 
as follow: 
H0 : there is no influence of clustering technique toward student‟s writing 
ability in recount text at the first semester of the eight grade of Mts 
Waylahu Kalianda in the academic year of 2018/2019 
H1 : there is an influence of using clustering technique toward student‟s  
writing ability in recount text at the first semester of the eight grade of 
Mts Waylahu Kalianda in the academic year of 2018/2019. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
 
A. Research Design 
This research was employed a quantitative study of gathering and 
evaluating the data. A quantitative method is a means for testing objective 
theories by examining the relationship among variables
65
. These variables, in 
turn, was measured, typically on instruments, so that the numbered data was 
analyzed using statistical procedures.  
 
Sugiyono states that, “Experimental research is research method was  
used to look for influence to do treatment towards another is was control 
conditions. Experimental design refers to the conceptual frame work which 
the experiment was conducted. Experimental has three types, they are:  
1. Pre experimental design, this section presents two design that have been as 
pre experimental because they provide little or no control of extranous 
variabel. unfortunately one finds that this design is still use in educational 
research.  
2. True experimental design, the design is this category is the most highly 
recommended design for experimentation is educational because of the 
control that they provide. 
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3. Factorial experimental design, the design consist of two or more factors, 
each with discrete possible, and whose experimental units take on all 
possible combinations of these levels across all such factors. 
4. Quasi experimental design, the goal of the experiments is to use design 
that provide full experimental control through the use of randomization 
procedures. Besides, Setiyadi says that true experimental has three criteria, 
namely is there is control group, both of the subject are choosen by 
random, pre-test is given to see the begining students‟ ability from both of 
groups.
66
 
 
From statement above, quasi experimental design was used to know 
the students‟ writing ability by using clustering technique. The focus is about 
to know the the influence of using clustering technique on students‟ writing 
ability. Quasi-experimental design is a suitable research design was applied. 
Based on Creswell statement, quasi- experimental design is frequently was 
used since the researchers can‟t randomly assign the class of participants. 67In 
this design there are two classes that was used, one as the experimental class 
and another as control class. 
In this research, the students in the experimental class was given the 
treatment (X) by using  clustering , the students is the control class (O)  was 
given treatments by using guided question technique.  
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The design is illustrated below: 
G1 T1 X T2 
G2 T1 O T2 
Table 2 Research Design 
Notes : 
G1  = The First class ( Experimental class ) 
G2 = The Second class ( Control class ) 
T1 = Pre – Test 
T2 = Pre – Test 
X = Treatment through clustering technique 
O = Treatment through guided question technique 
 
B. Variable of the Research  
Classifying data into units call variable it a prequisite for a 
quantitative researcher before step into the research field.
68
 A variable was 
classified according to how they are measure and according to their funtions 
in the research. Thus, it was classified as dependent and independent 
variables. 
In this research there are two variables, they are as follows: 
1. The independent variable of the research is using  clustering technique (X) 
2. The dependent variable of the research is writing ability in Recount text 
(Y) 
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C. Operational Definition of Variable 
The operational definition of variable of this research are: 
a. The Clustering Technique is one of the prewriting activities that can be 
used to generate ideas for writing of any form. Clustering technique helps 
the researcher or learners to start the writing activity from the new 
expectation words and develop them in a bubbles or circles form. This 
technique is hope to solve the problem because usually students get 
difficulties to develop their idea in writing activity.  
b. Recount text writing ability is the students‟ ability to produce a text, which 
retells past event whose purpose is to inform and entertained the reader, 
which fulfill the criteria of good writing including content, organization, 
vocabulary, language and mechanics.  
 
D. Population and Sample of the Research 
Arikunto states that is a set or collection of all elements consisting of 
one or more attribute of interest.
69
 In this research, the population is all the 
students at the first semester in eight grade of Mts Waylahu Kalianda in the 
academic year of 2018/2019. The number of students is 136 distributed in 4 
classes. The distribution of the population of the research can be see in the 
following table : 
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Table 2 
The Total Number of the Eight Grade of Mts Waylahu Kalianda in the 
accademic year 2018/2019 
NO CLASS GENDER TOTAL 
MALE FEMALE 
1 8  A 14 20 34 
2 8  B 17 17 34 
3 8   C 17 17 34 
4 8   D 18 16 34 
TOTAL 66 70 136 
Source : Documentation at the Mts Waylahu Kalianda in the accademic 
year 2018/2019 
 
Arikunto says that sample is the part of population which was 
investigated.
70
 was taken  two classes, the 1
st
 class as the experimental class 
and 2
nd
 Class  as the control class. And  there are 34 students in every class. 
The sample of this research is 68 students. 
 
E. Sampling Technique 
In this research, the researcher applied a cluster random sampling. As 
Setiyadi states that every individual was gotten the same opportunity to be 
chosen and become the sample of the research.
71
 The process in determining 
the sample in cluster random sampling technique was used by using lotery. 
Step in determining the experimental class and the control class as followed: 
a. Writes four names of classes, they are VIII A, VIII B, VIII C, VIII D in a 
small piece of paper 
b. Makes a  kind of lottery, and then these piece of paper roll and put into 
box  
c. After that the box is shake, and then the researcher takes two pieces of 
rolled paper. 
                                                          
70
  Ibid, p.174 
71
Ag. Bambang Setiyadi, Op.Cit, p. 39.  
68 
 
d. The first paper as an experimental class and the second one as an control 
class. 
 
F. Research Procedure 
There were three steps in research procedure, they were: 
1. Planning 
Before apply the research procedure, There are some steps that plan 
the procedures can be seen as follows: 
a. Determining the subject of the research 
The subject of the research was the students at the first semester of 
the eight grade of Mts Waylahu Kalianda in the academic year of 
2018/2019. 
b. Preparing Pre-Test 
Preparing a kind of test (called pre-test) that was given to the 
students to know the students‟ recount text writing ability. 
c. Preparing the Post-Test 
Prepares a kind of test (called post-test) that was given to the 
students to know whether the students‟ recount text writing ability 
increase or not.  
2.   Application  
After making planning, the researcher applied research procedure. 
There are some steps in doing this research as follows: 
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a. In the first meeting, the researcher gave pre-test. The students wrote 
personal recount text that consists of minimally 2 paragraphs, 100 
words in 60 minutes. 
b. After giving the pre-test of the students to the experimental class and 
the control class, the researcher conducted the treatment by using 
clustering technique in the experimental class. While in the control 
class, the researcher conducted the treatment through guided question. 
c. In the last meeting, the researcher gave post-test. The test is used to 
know the result of the treatment from experimental class and control 
class. And then, the students wrote personal recount text, it consisted 
of minimally 2 paragraphs, 100 words in 60 minutes.  
 
3. Reporting  
The last step that should be done in the research procedure is reporting. 
There are as follows: 
a. Analyzing the data that are ready obtained from pre-test and post-test. 
b. Making a report on the findings. 
 
G. Data  Collecting Technique 
Arikunto said that test is a number of statement or question use to 
measure skill, knowledge, intelligence or talent belong to individual and 
group.
72
 Based on the definition above, in collecting the data, was used some 
techiques, they are: 
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a. Pre-test 
The pretest was given before the treatment. It was done by writing the 
recount text based on the provided topics. The researcher was given pretest 
to the students in control class and the experimental class to measure their 
recount text writing ability before treatment. In pretest the students was 
asked to write recount text based on the provided topics by using their own 
words in 60 minutes. 
b. Post-test 
The post test was done after the students in experimental and control class 
gave the treatment. It was done to know the students recount text writing 
ability after they were taught by using clustering technique. It is 
administered after treatment given to measure the influence of using 
Clustering Technique towards students recount text writing ability. In the 
post- test the students also was asked to write recount text based on the 
provided topics by using their own words  in 60 minutes.  
 
H. Instrument of the Research 
In this research, the instrument is test. This test is aimed at measuring 
the students‟ writing ability. The test is written test. There are two kinds of 
instrumental of the research, they are pre-test and post-test. The researcher 
was provided three topics. The students should choose only one topic from 
the topics that was given. They have to write a recount text by using own 
words minimally 3 paragraphs and in about 45 minutes. The instruction for 
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pretest and posttest attached. In evaluating the students recount text writing, 
the researcher was used the indicator of writing score by Tribble: 
a. Pre-test instrument: 
1) My Holiday 
2) When I was Child 
 
b. Post-test intrument: 
1) My Birthday Celebration  
2) My First Time in Mts. Waylahu Kalianda 
 
I. Scoring scale for Evaluating Students’ Recount Writing Ability 
Table. 3 
Scoring scale for Evaluating Students’ Recount Writing Ability 
Areas Scores Descriptor 
 
 
 
 
 
 
 
 
 
Task 
fulfillment/content 
 
 
 
 
30-27 Excellent to very good: Excellent to 
very good treatment of the subject; 
considerable variety of ideas or 
argument; independent and though 
interpretation of the topic; content 
relevant to the topic; accurate detail. 
26-22 Good the avarage: adequate treatment 
of topic; some variety of ideas or 
argument; some independence of 
interpretation of the topic; most content 
relevant to the topic; reasonably accurate 
detail. 
21-17 Fair to poor: treatment of the topic is 
hardly adequate; little variety of ideas or 
argument; some irrelevant content; 
lacking detail. 
 16-13 Very poor: inadequate treatment of the 
topic ; no variety of ideas or argument; 
content irrelevant, or very restricted; 
almost no useful deatail. 
 
 
4-0 Inadequate: fails to address the task 
with any effectifness. 
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Organization 
 
20-18 Excellent to very good: fluent 
expression, ideas clearly stated and 
supported; appropriately organized 
paragraph or section; logically 
sequenced (coherence); connectives 
appropriately used (cohesion). 
17-14 Good the avarage: uneven expression, 
but main ideas stand out; paragraphing 
or section organization evident;logically 
sequenced (coherence); some 
connectives used (cohesion).   
13-10 Fair to poor: very uneven expression, 
ideas difficult to follow; 
paragraphing/organization does not help 
the reader; logical sequence difficult to 
follow (coherence); connectives largely 
absent (cohesion). 
9-7 Very poor: lacks fluent expression, 
ideas very difficult to follow, little sense 
of paragraphing/organization; no sense 
of logical sequence (coherence); 
connectives not used (cohesion) 
4-0 Inadequate: fails to address this aspect 
of the task with any effectiveness  
Vocabulary 20-18 Excellent to very good: widerange of 
vocabulary; accurate word/idiom choise 
and usage; appropriate selection to 
match register  
17-14 Good the avarage: adequaterange of 
vocabulary; occasional mistake in 
word/idiom choise and usage; register 
not always appropriate. 
13-10 Fair to poor: limited range of 
vocabulary; a noticeable number of 
mistake in word/idiom choise and 
usage;register not always appropriate 
 9-7 Very poor: no range of vocabulary; 
uncomfortably frequent mistake in 
word/idiom choise and usage; register 
not always appropriate. 
 4-0 Inadequate: fails to address this aspect 
of the dask with any effectiveness. 
 
Language 
25-22 Excellent to very good: confident 
handling of appropriate structures, 
hardly any errors of agreement. Tense, 
number, word, order, articles, pronouns, 
73 
 
Final Score = C + O + V + L + M 
 
Note:  
 
C : Content (30)   L : Language (25) 
O : Organization (20)   M : Mechanic (5) 
V : Vocabulary (20) 
 
 Source: Cristopher Tribble, Language Teaching Writing, Oxford University 
Press, New York 1996, p.130 
 
 
 
 
preposition,; meaning never obscured. 
21-19 Good the average: acceptable grammer- 
but problem with more complex 
structure : mostly appropriate structure; 
some errors of agreement. Tense, 
number, word, order, articles, pronouns, 
preposition,; meaning sometime 
obscured. 
17-11 Fair to poor: insufficient range of 
structures with control only shown in 
simple contruction; frequent errors of 
agreement. Tense, number, word, order, 
articles, pronouns, preposition,; meaning 
often obscured.  
10-5 Very poor: major problems with 
structure – even simple ones ; frequent 
errors of negation agreement. Tense, 
number, word, order, article, pronouns, 
preposition,; meaning often obscured.    
5-0 Inadequate: fails to address this aspect 
of the task with any effectiveness. 
Mechanic 5 Excellent to very good: demonstrates 
full command of spelling, punctuation, 
capitalization, layout. 
4 Good the avarage: occasional errors 
inspelling punctuation, capitalization, 
layout.  
3 Fair to poor: frequent errors in spelling 
punctuation , capitalization, layout. 
2 Very poor: fails to address this aspect of 
the task with any effectiveness. 
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J. Validity, Reliability and Readability of Test 
1. Validity of the Test 
A good test is the test that has validity. The validity test is the most 
important consideration in developing and evaluating measuring instrument.
73
 
It means that a good test must have validity so the best can measure the 
aspects that was measured. To measure whether the test has good validity or 
not, was used the content and construct validity. 
 
a. Content Validity  
Best and Kahn say that content validity refers to the degree to which 
the test actually measures or is specially related to the traits for which it was 
design. Content validity is based upon the careful examination of course 
textbooks, syllabus, objectives, and the judgments of subject matter 
specialists.
74
 It means that content validity is the level validity of the 
instrument that can be taken from course textbooks, syllabus, objectives, and 
the judgments of subject matter specialists. To get content validity, the test 
adapts with the textbook and based on the syllabus for the eighth grade of Mts 
Waylahu Kalianda. 
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b. Construct Validity 
Best and Kahn say that construct validity is the degree to which scores 
on a test can be accounted for by axplanatory construct of sound theory.
75
 It 
means that construct validity is showing the measurement used contained 
correct operation definite, which was based on the theoritical concept. In this 
research, the researcher was used a writing. The methods of scoring students‟ 
writing that is adapted by Heaton. They are content, organization, vocabulary, 
language use, and mechanic. To make sure, the researcher was consulted to 
the English teacher of Mts Waylahu Kalianda Mr. Hilal for determining 
whether the test has obtained construct validity or not. 
 
2.  Reliability  
A reliable test is consistent and dependable.
76
At the same page, Brown 
is also states that if you give the same test to the same student or matched on 
two different occasions, the test should yield similar result.
77
 To ensure the 
reliability of the scores and to avoid the subjectivity of the writer, the 
researcher used inter-rater reliability. Inter-rater reliability was used when 
scores on the test are independently estimated by two or more judges or 
raters. They are teacher and the researcher. To estimate the reliability of the 
test, the researcher used Cohen‟s Kappa correlation as follows:78 
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κ =  
  ( )    ( )
     ( )
 
Note : 
Pr (α)  = represents the actual observed agreement 
Pr (𝓮) = represents chance agreement 
That the sample size consists of the number of observations made across 
which raters are compared. Cohen specifically discussed two raters in his 
papers.  
  
Furthermore, to know degree or level of the reliability of writing test, the 
researcher also was used the criteria of reliability as follows:
79
 
 
1. 0.800 – 1.000 = very high 
2. 0.600 – 0.800 = high 
3. 0.400 – 0.600 = medium 
4. 0.200 – 0.400 = low 
5. 0.000 – 0.200 = very low 
 
3.  Readability 
Readability tests are indicators that measure how easy a document is 
to read and understand. For evaluators, readability statistics can be solid 
predictors of the language difficulty level of particular documents. The 
essential information in an evaluation document should be easily 
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understanable.
80
 In addition, according to Jornes and Bartllet, the best way to 
know whether documents are truly easy to read is by asking for feedback 
from readers representing the intended audience.
81
  
 
To know readability of the writing test instrument, the researcher was 
followed Kouame‟s research. Participants was asked to evaluate instructions 
and the understandability of each item on a scale of 1 to 10, where, 1 
described an item that was easy to read and 10 described an item that is 
difficult to read.
82
 The questions are tested individually. The participants may 
not have difficulties in understanding because they take the context of the 
writing into consideration. After that, the researcher measured mean of each 
item. Based on the finding of Kouame‟s research, if the mean of all items of 
the instrument text has mean under 4.46, the instrument is quite readable and 
understandable by the readers or test takers.
83
 After giving the instruments of 
writing test to students out of the sample, the result of instrument readability 
shows that the instrument is readable.   
 
K. Data Analysis 
After collecting the data, it was analyzed by using independent sample 
t-test. There are two tests that must be done before analyzing the data by 
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using independent sample t-test. They are normality test and homogeneity 
test.  
1. Normality Test 
The normality test is used to measure whether data in experimental 
class and the control class are normally distributed or not. In this research the 
researcher was used statistical computation by using SPSS (Statistical 
Package for Social Science) for normality. The hyphotesis for the normality 
test are formulated as follows: 
Ho= The data have normal distribution 
Ha= The data do not have normal distribution 
While the criteria of acceptance or rejection of normality test are: 
Ho is accepted if sig > α = 0.05 
Ha is accepted if sig ˂ α = 0.05  
 
2. Homogeneity Test 
Homogeneity test is used to determine whether the data obtained from 
the sample homogeneuos or not. In the research, was used statistical 
computation by using SPSS(Statistical package for the Social Sciences). 
The criteria of acceptance of rejection of homogeneity test are: 
Ho is accepted if sig > α = 0.05 
Ha is accepted if sig ˂ α = 0.05 
The hypotheses are: 
Ho = The variances of the data are homogenous  
Ha = The variance of the data are homogenous 
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3. Hypothetical test 
After giving the test and finding the result of two rates the formula, 
this reaserch was used t-test. 
 
Notes : 
X1 = Average of sample one 
X2 = Average of sample two 
S1 = Standar deviation of sample one 
S2 =  Standar deviation of sample two 
S1
2 
= Variance of sample one 
S2
2 
= Variance of sample two 
r = correlation between two sample 
 
The hypotheses are:   
Ha: There is a significant influence of using clustering technique toward 
student‟s writing ability in recount text 
Ho: There is no significant influence of using clustering technique toward 
student‟s writing ability in recount text 
The criteria of the test are as follows : 
Ha is accepted if t-observed> t-critical, or (t- observed > t- critical). 
Ho is accepted if t-observed< t- critical, or (t- observed < t- critical). 
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CHAPTER IV 
RESULT AND DISCUSSION 
 
A. Result of the Research 
1. Research Procedure  
The research was conducted in November 13
th
, 2018 after getting 
permission from Headmaster, Vice Principal of the curriculum and the 
English teacher. Furthermore, the research was done in Desember 12
th
, 2018 
and the research was implemented through the following steps, there are : 
a) Determining the subject of research at the eighth grade of Mts.Waylahu   
Kalianda. 
b) Designing the writing test. 
c) Determining the sample of research by using cluster random sampling. 
d) Conducted the readability of the test (the reliability test was conducted to 
the students out of the research sample). 
e) Conducting the pre-test in control class and experimental class in order to 
know the students‟ score in  recount text  writing ability before the 
treatment.  
f) Analyzing the data of pre-test. 
g) Giving the treatment to control class and experimental class. 
h) Conducting the post-test in order to know the students‟ score  in  recount 
text  writing ability after the treatment. 
i) Analyzing the data that of post-test. The data were analyzed by using 
statistic formula (Excel). 
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j) Comparing the result and testing the hypothesis. Then, made the 
conclusion. 
k) Reporting the result of the research. 
 
2. Description of the treatment for Experimental Class 
The 1
st
 treatment was conducted on November 13
th
, 2018 the students 
looked confuse. The lesson began by the researcher and students prayed 
together in the class, checking the attendance list. The students‟ looked not 
interested when the researcher said about writing. They think that writing is 
difficult . In this situation was the same as the data that the researcher got 
from the teacher in the preliminary research. The researcher did the treatment 
three times. In this treatment, firstly the researcher explained the recount text 
included in the generic structure, the language features and the writing 
aspect. After the students understand about the report text, the researcher 
gave explanation about clustering technique in the learning process of 
writing a recount text.   
 
Furthermore, the researcher asked the students to make recount text using 
clustering technique based on the topic was given by teacher. In this meeting 
the researcher gave the students topic about “our trip to the blue mountain”.  
After the teacher gave the topic, the teacher asked the students about the 
orientation, in the orientation the teacher asked information about who, 
where, and when. After that the teacher explains about the orientation until 
the students really understand. After students understand the teacher 
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continues the material about events, after that, the teacher asked to the 
students about the events in the story, in this section there are also personal 
comments about the events or events that are told. After that the teacher 
explains about events in the personal recount text. After the teacher explains 
about orientation and events, then the teacher asked about reorientation, in 
this section the teacher asked to the  students about the conclusions of the 
story is happy ending or sad ending. 
The researcher asked the students to make recount text . In the first 
meeting some students could follow the instruction from the researcher 
about the steps to make recount text and just little students still confused to 
make recount text.  
The 2
nd
 treatment was conducted on November 15
th
, 2018. In the 
second treatment, was better than the first meeting because the students‟ did 
not look nervous and feel confuse anymore. They felt enjoyable with the 
material about recount text. The researcher started the teaching process by 
reviewing the material about recount text included generic structure, 
language features, and the purpose of the recount text. The researcher 
informed about the indicators of writing scores. In the second meeting the 
researcher gave the topic, it was “My busy day” the researcher asked the 
students to read the topic. After the teacher gave the topic, the teacher asked 
the students about the orientation, in the orientation the teacher asked 
information about who, where, and when. After that the teacher explains 
about the orientation until the students really understand. After students 
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understand the teacher continues the material about events, after that, the 
teacher asked to the students about the events in the story, in this section 
there are also personal comments about the events or events that are told. 
After that the teacher explains about events in the personal recount text. 
After the teacher explains about orientation and events, then the teacher 
asked about reorientation, in this section the teacher asked to the  students 
about the conclusions of the story is happy ending or sad ending. 
In Meanwhile, the researcher asked students to made clustering 
technique. The researcher asked the students to made clustering technique 
become a recount text by their self. In post teaching, the researcher asked 
students to submit their writing. The last, the reseracher explained students 
result of writing and told them about most of their mistakes in recount text 
based on five aspects in writing and rule of writing recount text. The students 
looked more interesting in teaching learning process. 
 
 
 The 3
rd
 treatment was conducted on November 22
th
, 2018 was better 
than the second treatment because the students felt accustomed in teaching 
process through clustering technique. The researcher did not felt hard to 
explain what students should do because the students had already known what 
they must done step by step. Firstly the researcher gave topic to made 
clustering technique in recount text.Then, the researcher continuing the 
lesson, the researcher gave the topic “Lateness” the researcher asked the 
students about the word related to the topic. After the teacher gave the topic,, 
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the teacher asked the students about the orientation, in the orientation the 
teacher asked information about who, where, and when. After that the teacher 
explains about the orientation until the students really understand. After 
students understand the teacher continues the material about events, after that, 
the teacher asked to the students about the events in the story, in this section 
there are also personal comments about the events or events that are told. 
After that the teacher explains about events in the personal recount text. After 
the teacher explains about orientation and events, then the teacher asked 
about reorientation, in this section the teacher asked to the  students about the 
conclusions of the story is happy ending or sad ending. 
The researcher oversaw the class by walked around and helped students 
by giving explanation if they did not understand yet. The researcher asked 
students to submit their writing. The last, the reseracher explained students 
result of writing and told them about most of their mistakes in recount text 
based on five aspects in writing and rule of writing recount text. Besides it, 
the writer told about the students‟ progress in writing recount  text. The 
students looked more interesting in teaching learning process. 
  
3. Description of the researh at the Control Class 
The researcher conducted the treatment in control class in three 
meeting. First meeting was administrated on November 27
th
 2018, second 
meeting on November 29
th
 2018, and the third meeting on Monday, 
Desember 4
th 
2018. When the researcher did the treatment in control class 
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the researcher found that the students in control class were not enthusiastic 
and confuse when the researcher said about writing. They looked not 
comfortable when the researcher came to their class. Then, the researcher 
tried to explain about descriptive text. The researcher explained about the 
generic structure, language feature of descriptive text. After that the 
researcher explained about guided question technique the students looked 
so bored. They were not pay attention the researcher.  
In addition, the researcher gave the topics to the students and the 
students wrote clustering technique in recount text. After the students 
finished write recount text. Then, they were made a circle of the topic. 
Then, the researcher asked the students to collect their written, they were 
said that they were not finished it. In this situation the students looked lazy 
to write. They were said to the researcher that they could not write, they 
were confused what they want to write. The students said that they were 
not knew how to found the main idea. And the situation in the class was 
noisy because the students talking each other. 
Based on the treatment in control class, the researcher found that 
treatment in control class was not run well. It was shown that the students 
were not paying attention to the researcher. The students were not 
enthusiastically and confident to make the sentences. The condition of the 
class was noisy. The students lazy to wrote. The students was bored with the 
technique that researcher used. The students were not interisting with the 
treatments when the researcher did to teach them. 
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B. Data Analysis 
 
1. Result of the Pre-test in Control Class 
 
The pre-test of control class was administered on November 13
th
, 2018 in 
class VIII. It was the first meeting, the researcher conducted pre-test in order 
to find out the previous students‟ ability in recount text writing. The scores of 
the students‟ recount text writing ability that were tested in pre-test can be 
seen in figure below : 
 
Figure 2 
            
 
In figure above, it can be seen that present were, the researcher has been 
implemented pre-test before treatment. After did treatment, the researcher 
establish the mean of pre-test from 34 students is in control class is 58.5 produced 
by all students failed the test appropriate the KKM (<72), and standard deviation 
was 9.61 while median was 59.50, variance was 92.37 and minimum was 40.00, 
and maximum was 75. (See Appendices 13) 
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2. Result of Pre-Test in Experimental Class 
    
The pre-test of experimental class was administered on November 15
th
 , 
2018 in class VIII B. The researcher also gave pre-test in experimental class to 
know their recount text writing ability before the treatment. The scores of the 
students‟ recount text writing ability that were tested in pre-test can be in figure 3 
below : 
 
 
Figure 3 
 
From the base of a figure 3 it could be seen that, the researcher implemented pre-
test before treatment. After did treatment, the researcher set up the mean of pre-
test was 58.29 produced by 33 students who failed based on KBM (≤72) and 1 
student who obtain above on KKM (>72), while standard deviation 9.39 and 
median was 60.00 variance was 88.27 and minimum score was 40.00 while 
maximum score was 75. (See Appendices 14). 
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3. Result of Post-Test Control Class 
The researcher administered the post-test in order to know students‟ 
recount text writing ability after using guided question technique.It was 
administered on Decenber 04
th
,2018 in class VIII A. The scores of the students‟ 
recount text writing ability that were tested in post-test can be seen in figure 4 
below :  
 
 
Figure 4. 
                  
In figure 4, the mean of post-test in control class was 69.97 produced 
from16 students who obtained based on KBM (>72) and 18 students failed based 
on KBM (≤72), standard deviation was 8.615, median 72.00, mode 75.00, 
variance 74.211, score of minimum was 45.00 and score of maximum was 85. 
(See Appendices 15 ). 
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4. Result of Post-Pest Experimental Class 
After conducting the three meeting of treatment, the researcher gave the 
post-test to the sample. The researcher conducted post-test in order to find out the 
students‟ development in writing recount text after they got treatment by using 
Clustering technique. The post-test was administered on November 22
th
 , 2018 in 
class VIII B. The scores of the students‟ recount text writing ability that were 
tested in post-test can be seen in figure 5 below : 
 
  
Figure 5 
 
 
In figure 5, the mean of post-test in experimental class was 82.12 produced 
from 31 students obtained based on KBM (>72) and 3 students failed based on 
KBM (≤72), standard deviation was 8.256, median is 82.00, mode is 75.00, 
variance is 68.168, minimum is 68.00 and maximum is 99.  (See Appendices 16). 
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5. The result of Normality Test 
The normality test was used to measure weather the data in the experimental 
class and control classes are normally distributed or not.  
 
The hypothesis formulas were: 
H0 = the data have normal distribution. 
Ha  = the data do not have normal distribution. 
 
Criteria of acceptance were: 
H0 is accepted if Sig (Pvalue) > α = 0.05. 
Ha is accepted  if Sig (Pvalue) < α = 0.05. 
 
Table 4 
Normality of the Control Class  
Tests of Normality 
  Kolmogorov-Smirnov
a
 Shapiro-Wilk 
 Statistic Df Sig. Statistic df Sig. 
score 
Control .076 34 .200
*
 .978 34 .693 
Experimental .123 34 .200
*
 .978 34 .707 
*. This is a lower bound of the true significance. 
a. Lilliefors Significance Correction 
 
 
Based on Table 4, it can be seen that Pvalue (Sig) for control class was 0.200 
for Kolmogorov-Smirnov
a
 and 0.693 for Shapiro-Wilk. And based on the table 4, 
it can be seen that Pvalue (Sig) for experimental class was 0.200 for Kolmogorov-
Smirnov
a 
and 0.707 for Shapiro-Wilk. Because Sig (Pvalue) of experimental class is 
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> α 0.05 it means that H0 is accepted. The conclusion is the data are in the normal 
distribution. It is calculated based on the gain of the experimental and control 
class. 
 
6. The Result of Homogeneity Test 
After the researcher got the conclusion of normality test, the researcher 
did the homogeneity test to know whether the data were homogenous or not. The 
researcher used Levene Test using SPSS (Statistical Program for Social Science). 
The hypotheses for the homogeneity test are formulated as follow : 
 
H0 = The variances of the data are homogenous   
Ha = The variances of the data are not homogenous   
 
While the criteria for the homogeneity test are as follow : 
 
H0 is accepted if Sig (Pvalue) > α = 0.05. 
Ha is accepted  if Sig (Pvalue) < α = 0.05. 
Table 5 
 
 
 
 
 
Based on the Table, it can be seen that Sig. (Pvalue) = 0.081  > = 0.05.  
Test of Homogeneity of Variances 
Score 
Levene Statistic df1 df2 Sig. 
3.322 1 66 .0.081 
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It mean that H0 was accepted because Sig. (Pvalue) > = 0.05. The 
variance of the data was homogenous.   
 
7. The Result of Hypothetical Test 
After the researcher got the conclusion of normality test, the researcher 
did the homogeneity test to know whether the data were homogenous or not. The 
researcher  
The hypothesis formulas are: 
H0 = there is no influence of using Clustering technique towards students‟ 
writing ability in recount text at the first semester of the eighth grade 
of Mts. Waylahu Kalianda in the academic year of 2018/2019. 
Ha = there is an influence of using Clustering technique towards students‟ 
writing ability in recount text at the second semester of the eighth 
grade of Mts. Waylahu Kalianda in the academic year of 2018/2019.  
 
While the criteria acceptance or rejection of hypothesis are: 
Ha is accepted if Sig. < α = 0.05 
Ho is accepted if Sig. > α = 0.05 
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     Table 6  
Independent Samples Test 
 Levene's Test for 
Equality of 
Variances 
t-test for Equality of Means 
F Sig. T df Sig. 
(2-
tailed
) 
Mean 
Differen
ce 
Std. 
Error 
Differe
nce 
95% 
Confidence 
Interval of the 
Difference 
Lower Upper 
score 
Equal 
variances 
assumed 
3.322 .081 -7.161 66 .000 -12.176 1.424 -13.815 -8.363 
Equal 
variances 
not 
assumed 
  
-7.161 45.865 .000 -12.176 1.424 -13.818 -3.365 
 
  
Based on the result obtained in the independent sample t-test on the table, that the 
value of significant generated sig. (Pvalue) = 0.000 < α = 0.05. So, Ha is accepted 
and HO is rejected. Based on the computation, it can be concluded that there was a 
significant influence of using Clustering technique towards students‟ writing 
ability in recount text of the second semester of eighth grade at Mts.Waylahu 
Kalianda in the academic year 2018/2019. 
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5.1 DISCUSSION  
Based on the research that had been conducted, there was a significant 
influence of influence of using Clustering Technique towards students‟ writing 
ability in Recount Text at the first semester at the eighth grade of Mts.Waylahu 
Kalianda. Clustering Technique make the students develop their ideas especially 
in making recount text. Based on the result of research, the researcher did the pre-
test to know the students‟ ability before the treatment. The result showed that the 
mean score of pre-test between experimental class and control class were slightly 
different. The mean score of pre-test in experimental class was 82.19. While the 
mean score of pre-test in control class was 70.53. 
In this research, clustering technique was effective to improve and 
increase students‟ writing recount text. It was supported by Blanchard and Root, 
Clustering   is another prewriting technique.
84
 The researcher interested to 
conducting research about clustering technique for teaching recount text. 
According to Raimes, writing is a skill in which we express ideas, feelings and 
thought that are arranged in words, sentences and paragraph by using eyes, brain 
and hand.
85
It means that in the learning process of writing the students must have 
an ability to express their ideas and thoughts in written form clearly can make the 
reader get conlucing of written text. Clustering technique made the students 
improve and expressing their ideas easier. 
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Based on the explanation above, it can be concluded that the students have 
ability to elaborate their ideas in written form but in writing process the students 
need a technique to help them in processing of make their writing well. When the 
researcher did the treatment in experimental class, in the experimental class the 
researcher used clustering technique to teach the students. The researcher found 
that the students looked enthusiasm in learning process.  
In addition, there was different when the researcher did the treatment in 
control class. The researcher used guided questions technique to teach the students 
in control class. In teaching recount text used guided questions technique the 
researcher looked that the students were uninteresting, felt bored and felt afraid 
when the researcher came to their class and explained about the writing recount 
text using guided questions technique. Many of them were difficult in making a 
text. When the researcher asked the students to collect their writing, then they 
were said that they were not finished it. The condition was happened because the 
technique that used by the teacher was not made the students interesting, 
enjoyable and improve in learning process especially in writing. 
In this research, it can be seen that the result of students‟ post-test is higher 
than pre-test. Besides that, Clustering technique can improve each aspects of 
writing including content, organization, vocabulary, language and mechanics. The 
result of pre-test and post-test also showed that the students who taught by using 
Clustering technique got better than the students who taught by using Guide 
questions technique. The score show that the mean of post-test in experimental 
class was 82.70 and the mean of post-test in control class was 76.48. 
96 
 
It is supported by Fikri about Improving Students‟ Ability in Writing  
Descriptive Text Using Clustering Technique at eighth grade of MTs. Darul 
Ma‟arif Jakarta. The result of his research was showed that using clustering 
technique in teaching descriptive can improve their writing‟s ability86. The 
students‟ responses showed that they were interested to learn writing subject, 
because they felt easier to write using the technique. Furthermore, the researchers 
are interested in using clustering technique to teach writing recount text. 
Clustering technique can help student more concentration and interest in learning 
recount text.when the students enjoy the writing class, they can be easy to 
understand and to master recount text writing ability. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A.  Conclusion 
 
Based on the result of the research that had been done, it could be taken 
the conclusion that there is a significant influence. It could be seen that the 
result of T-test was significant in the range of 0.05 If Tobserved ≥ Tcritical, case Hα 
was accepted. It means that the researcher assumption was true. The using of 
authentic material in teaching and learning English gave a significant 
influence, it could be seen in the result of the test. It can be proved from 
hypothesis test. The result of t-test at significance degree 5% and df=66 was 
1.724, while the value of t-observed was 3.03. It means that the hypothesis null 
(Hο) was rejected and the hypothesis alternative (Hα) was accepted. The 
average score of post-test in experimental class (82.19) was higher than the 
result of post-test in control class (70.53). it also proved there was a significant 
influence of using clustering technique towards students‟ ability in writing 
recount text. 
 
B. Suggestion  
Based on the reseach result that was explained in conclusion above, the 
researcher had some suggestion as follows : 
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1. For the Teacher  
   Clustering technique is a good technique that can help students to master 
writing, where the students can be stimulated to produce idea by themselves. 
This technique could made the students more enjoy, motivated, elaborate 
student ideas and also proved could improve the students writing skills. 
Besides that, clustering technique compatible with our curriculum today, which 
the learners should be more active than the teacher.  The teacher should not use 
monotonous technique in teaching process. A teacher should choose 
appropriate technique that can help the students to be more active in the 
classroom. 
 
2. For the Student 
 The students should study hard and do more practice in writing English 
to improve their writing ability. Clustering technique could be used as 
alternative learning technique when some of you got difficulties on elaborate 
your ideas in written form. Believe to your teachers, what they did in learning 
process was only to made you better and better. 
 
3. For the Other Researchers 
The  researcher applied clustering technique to increase students recount 
text writing ability. The other researcher can use this technique more effective 
if the time is enough so after giving clustering technique, the researcher can 
give explanation more clearly. 
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